Introduction
It is well known that e-learning of English for Specific Purposes (ESP) presents a considerable challenge for undergraduate students worldwide. The aspects of academic communicative competence, such as reading, e-listening, writing and speaking skills, are crucial to students' successful progress through the syllabus.
This article explores the language related problems that are encountered by the students during the first term at university. The findings were obtained from 1) the survey of responses of respondents of three different specializations, and 2) self-assessments of undergraduates experience. The survey covered the difficulties that students faced in the transition from secondary schools to university studies by emphasizing the skills of writing, reading, e-listening and speaking. Our questionnaire was designed after Evans and Morrison (2011) , who investigated the opinions of undergraduates during the first term at university. This paper aims to investigate students' attitudes to the ESP activities at a tertiary level and drawing conclusions about their strengths and weaknesses in English depending on the specialization.
The objective of the research is to explore the difficulties in learning ESP that students encounter during the first term at university.
The research methods used: a survey of student perceptions of various class activities; statistical treatment of students' responses using the Statistical Package for the Social Sciences software (SPSS) in order to establish the level of significance for the 3 samples of participants, and analysis of self-assessments of achievements.
The respondents in this research are students of three different specializations, who study psychology, social work and public policy and management at the Faculty of Social Policy at Mykolas Romeris University, Vilnius, Lithuania.
literature Review
Learning receptive and productive skills presents a number of problems to students mainly due to the language complexity (Harmer, 2001) . In reading and listening it includes sentence length and the number of unfamiliar words, which play part in comprehensibility. Another factor might be previous unsuccessful experiences that frustrate and demotivate learners. The teacher's job is to persuade learners who have low expectations of success to change negative attitudes into optimistic viewpoints (Harmer, 2001:208) .
The learning of productive skills of speaking and writing is closely linked with the receptive skills of listening and reading. There are a number of reasons why language production is difficult. First of all, learners must have the knowledge of appropriate vocabulary and learn to perform the tasks of communication spontaneously (Harmer, 2001:259) . In spoken production speakers need to use connected speech, common lexical phrases, show non-verbal means of interaction in face-to-face communication and be able to structure their speech and reformulate ideas.
The important features of language instruction include formal evaluation of learning outcomes, learner self-assessment of success or failure, monitoring learners' accomplishments and giving feedback. Integration of self-assessment encourages learners to be autonomous, can increase motivation and raise awareness of language (Black and William, 1998) . The study by R. Berman and L. Cheng (2001) focused on skills that were perceived difficult by 53 undergraduates. The most difficult language area was the productive skill of speaking -the Mean is equal to 2.83. The difficulty rating for listening was 2.26, and the least difficult was reading with the Mean of 2.22. The productive skill of writing is significantly more difficult than the receptive skills, with the Mean ratings of 2.42. It should be emphasized that the statistical significance of the data was set at the level of p<0.05 (95%). As all the Means are under 3 in this research, it implies that undergraduates perceive all items to be 'somewhat difficult' in accordance to the formulation of the survey.
One of the authors has been investigating the self-assessment issues since 2003. Two important facts emerged in the first published paper on reading and writing problems (Kavaliauskienė, 2003) : learners' reading rates in English are low, and writing/reading involves translating ideas from English into mother tongue and vice versa. The comparative data of longitudinal research into learner self-assessment in 2004 (Kavaliauskienė, 2004) and 2008 (Kavaliauskienė, 2008) were also reported. There were 300 students involved in this study. Learners' preferences included difficulties in speaking -65 per cent of respondents, and writing vocabulary tests -15 per cent of respondents. Self-assessment of written work (Kavaliauskienė, 2008) indicated the following problem areas: vocabulary -49 per cent of respondents, comprehension of a text sentences -56 per cent of respondents. It was concluded that students were able to assess their performance successfully and objectively. Moreover, students supported the idea that self-assessment was the essential component of quality learning because it encouraged students to analyse their own progress and improve language skills.
The language-related difficulties encountered by the undergraduates during the first term at university were analysed by Evans and Morrison (2011) . Their data were from two sources: a large-scale questionnaire survey completed by 3,009 first year students and an interview-based longitudinal study of the experiences of 28 undergraduates at Hong Kong Polytechnic University. The findings reveal that the students' principal sources of difficulty were writing, reading and subject-specific vocabulary. The concrete results scored on a Likert scale are as follows (Evans, Morrison, 2011): 1) using specialist vocabulary -the Mean value is 2.48; 2) speaking accurately -the Mean value is 2.41; 3) academic writing -the Mean value is 2.64; 4) reading skills were slightly betterthe Mean value is 2.83, while 5) following a discussion scored 3.06.
The students who are currently in their first year at university belong to the Generation Y which is often referred to as the Internet Generation (Reilly, 2012) . Generation Y is identified as confident and technologically advanced (Lancaster and Stillman, 2002) . According to Reilly (2012) , the examination of Gen Y is on the rise at universities. However there is a gap in the English language teaching literature on their learning difficulties. This paper focuses on investigating students' self-assessment of the ESP activities at tertiary level and drawing conclusions about their strengths and weaknesses in English depending on the chosen specialization.
Respondents and data collection
The research was conducted at Mykolas Romeris University, Vilnius. The participants were students specializing in Psychology, Social Work and Public Policy and Management and studying English for Specific Purposes. In this research, there were 68 students of psychology, 26 students of social work and 52 students of public policy and management. The students entered the university after having studied general English at secondary schools. The design of the ESP courses for each specialization reflects the students' needs in professional language. The courses were adjusted to the requirements for a Bachelor degree. The level of proficiency is B2 or C1 according to the Common European Framework of Reference for Languages. The amount of time spent by students in the second language classes was 8 hours per week for one term, which amounts to about 110 hours of English instruction. The data were collected through administering a survey that was designed following the survey by S. Evans and B. Morrison (2011) and in accordance with the standards for surveys in Social Sciences (Dornyei, 2003) . The questionnaire was administered to all respondents, and the analysis of responses was conducted. The obtained data were statistically processed using the Statistical Package for the Social Sciences (SPSS) software, interpreted and described further on.
Research Methodology
The findings presented below were obtained from two sources: 1) a questionnaire survey completed by three samples of respondents, and 2) students' self-assessment of ESP skills. The questionnaire covers aspects of reading, writing, e-listening and speaking by following the ideas of S. Evans and B. Morrison (2011) that were relevant to our respondents. It was designed in accordance with the accepted standards of constructing surveys (Dornyei, 2003) . The relevant part of the questionnaire consists of 8 statements, to which students responded on a 5-point Likert's scale ranging from 1 (very difficult) to 5 (very easy). Statistical processing of the findings by means of the Software Package for Social Sciences (SPSS) included the following computations: frequencies of responses, Cronbach's Alpha coefficients of reliability, the Means and Standard Deviations for the responses of three samples of respondents of different specializations, and Pearson's correlation coefficients to determine whether there are any correlations between the studied samples. Self-assessment has been employed as a way of encouraging participants to reflect on their learning experience, achievements or failures. Students' weblogs contain their reflections -self-assessment of performance in various activities such as making Power Point Presentations, writing tests on specialist vocabulary definitions, participating in discussions on professional issues and communicating ideas clearly and fluently.
Statistical Procedure
Statistical processing by a means of Statistical Package for the Social Sciences (SPSS) allows checking how comparable and reliable the data are. Internal consistency reliability is usually estimated by computing Cronbach's Alpha coefficient. According to Dornyei (2003) , results are reliable if the value of Cronbach's Alpha coefficient is at least .70, which is acceptable in most Social Science research situations. Next step in correlational analysis is to compute Pearson's correlation coefficients, which interpret the degree of relationship between the samples. In order to determine whether a correlation coefficient shows a real relationship, it is necessary to determine the probability of its being significant, i.e. the value of Sig p. Statistical significance with p values of .01 or .05 indicates that it is meaningful. Once statistical significance has been established, the meaningfulness of the correlation coefficient depends on its magnitude. A correlation coefficient can range between a negative one (-1.00) and a positive one (+1.00). Positive coefficients indicate direct relationships, while negative coefficients indicate inverse relationships. If a correlation is close to one, either positive or negative, it indicates a very strong relationship, while coefficients that are near zero show a very weak relationship.
Results and discussion
This section reports the students' responses and analyses the key points that emerged. The respondents were asked to indicate the degree of difficulty they had with the ESP language skills on the Likert's scale ranging from "very difficult" (1) to "very easy" (5). For the sake of clarity in visual displays of the data, the positive responses (easy and very easy) and the negative responses (very difficult and difficult) have been added up. However, neutral responses have also been accounted for in the statistical treatment. Thus, further on the discussion will be focused on the analysis of positive and negative responses. In order to visualize the differences in the respondents' perceptions, the frequencies of positive responses in percentage are plotted in Chart 1 and of negative responses in Chart 2. The bottom parts of columns in both Charts represent the responses by the students of Psychology (PS), the middle parts show the responses of Social Work (SW) students, and the upper parts of columns display the responses of Public Policy and Management (PPM) students. As it is seen in Chart 1 and Chart 2, the most difficult is a skill of writing -the second column in Chart 2, and a skill of speaking -the 6 th column in Chart 2, while reading (1 st column in Chart 1), listening (the 3 rd column in Chart 1), online exercises (the 4 th column in Chart 1) and participation in discussions (the 5 th column in Chart 1) are considered quite easy. Short talks and Power Point Presentations (PPPs) are ready-made speeches, i.e. prepared at home and delivered in front of the class, are also assessed positively, i.e. easy or very easy. However in order to analyse the differences between responses thoroughly it is essential to process the data statistically. This part of the research is to be described further on. It may be seen in Chart 3 that there are no significant differences in the Means between the three specializations. The mean values vary from the lowest of 2.14 to the highest of 3.23. The data on the Means by Evans and Morrison (2011) are from 2.41 to 3.06 and the range is more narrow. Chart 4 displays the Standard Deviations (SDs) for each specialization. It is important to highlight that SDs vary within the wide range from 0.63 to 1.42, i.e. the upper limit is equal to more than double lower limit. These findings are significant because they indicate the scatter of the mean values from the average. There was no information on SDs in the article by Evans and Morrison (2011), therefore we have been unable to compare the differences. However, we have been able to compare our data with the self-assessed difficulties in language skills that were reported by R. Berman and L. Chang (2001) . The results are shown in Table 1 . It is obvious from Table 1 that the ratings of PS, SW and PPM students are higher than obtained by R. Berman and L. Cheng (2001) except for the skill of writing by PS students, which is equal to 2.14 and is very low. Moreover, the scatter of the Means in our samples, which is demonstrated by the values of SDs, is also wider.
As it has already been mentioned, the responses in Chart 1 and Chart 2 were processed statistically. The values of Cronbach's Alpha coefficient are equal to 0.909 for positive and 0.838 for negative responses, which is considered acceptable in most Social Science research situations, so the obtained results are interpreted as reliable. The normality of responses was checked by computing Kolmogorov-Smirnov Tests for all samples. In all cases, test distributions are found to have been normal. This satisfies the condition for computation of Pearson's correlation coefficients rho. Pearson's coefficients rho were computed for each specialization and between the different specializations. Correlation coefficients for the responses within each specialization are essential in order to check if they are consistent. Computations of responses between different specializations are important to find out whether there are any relationships between samples. The results in Table 2 show Pearson's coefficients rho and Significance levels Sig. p computed within each specialization. Table 2 shows that there are some correlations within each specialization at high probabilities either 95 per cent (Sig p = 0.05) or 99 per cent (Sig p = 0.01). However, if the values of correlation coefficients do not exceed 0.6, it means that although correlations exist, they are weak. Highlighted in green are rather small values of rho, so even right values of Sig p (0.05 or 0.01) do not make the correlational relationships strong. The highlighted results in yellow display the fact that no correlation exists for the statement "2. Writing definitions is very easy/easy" in PS sample and for the statement "8. Making PPP is very easy/easy" in PPM sample, because the values of Pearson correlation coefficients are too small: 0.285 and 0.227, respectively, and the probabilities do not reach the minimum value of 95 per cent, they are equal to 87 per cent and 70 per cent, respectively. Table 3 shows Pearson's correlations coefficients rho and significance levels Sig. p between two specializations, PS versus SW. There are very good correlations between the responses for three statements at the probability of 99 per cent. It means that the findings can be applied to other samples outside the investigated ones. However, no correlations were detected between other samples, i.e. PS versus PPM and SW versus PPM, so these findings are not included in Table 3 . Therefore, it can be concluded that the latter results might be due to chance and cannot be extended beyond the studied samples. ANOVA analysis has not been applied due to the absence of correlations between PS versus PPM and SW versus PPM samples. The reasons for absent correlations between these samples are not clear and more research is needed to clarify this issue.
Students' Self-assessment
Here are a few passages from students' weblogs to exemplify how they selfassess their performance and feel about important activities to improve language skills (Kavaliauskienė, 2012) .
http://jbrukauskaite.blogspot.com My performance in vocabulary definition tests was not as good as I expected. Although I have prepared for the tests but maybe there was not enough time spent to study the definitions. It was also hard because I had to learn a subject in English when I don't know it well in Lithuanian and some of the definitions were too complex.
The topics of short talks were very interesting, so it was a pleasure to prepare for them. I felt more comfortable presenting my short talks in front of the class than presenting my presentation.
http://kdaugelaite.blogspot.com I liked online exercises from the course book because the themes of listening were really interesting. Also it was not very difficult for me. I think it is a very good way to revise ESP modules.
Speaking impromptu in class was hard for me because I felt not so good when I needed to speak in front of the class. Speaking is generally hard for me, but during the semester my speaking skills got better and now I am very pleased with my success.
http://jgasiukeviciute.blogspot.com Speaking impromptu in class was the hardest task, because I'm not used to speaking in the English language without preparation. But I think that this class activity was helpful and my speaking skills have improved.
http://ajarutyte.blogspot.com I like making PPPs. It was interesting to search for nice pictures, interesting information and it would be good to do it in Lithuanian language. But it was a difficult job for me. Also it requires a lot of time, because you must know all information in order to answer the audience questions.
http://vdaknys.blogspot.com/ Tests on ESP vocabulary definitions were my biggest problem. Personally I think they are not very motivational, I had problems studying for them, they require a lot time to spend just on reading them and repeating them in mind. On definition tests I did not perform well in comparison to other tasks. Online listening practice tasks were quite thoughtful and I enjoyed doing them. They were done very professionally, were easy to listen and to understand. I enjoyed the information given by the speakers, and found it very useful for overall knowledge. My own performance on these tasks was satisfying at the least. Short talks were very disappointing due to lack of questions from the students, because the students were not listening very well and were not able to ask nor answer any questions. Personally I enjoyed talking and I am very happy with my performance.
http://abakaityte.blogspot.com/ Traditional listening to cassettes was very difficult. I can't even understand why. Maybe the reason is that traditional listening contained difficult themes, used vocabulary and pronunciation. So I had to concentrate hard while listening to the recordings.
http://kbareikyte.blogspot.com/ Speaking impromptu in class was the most difficult activity for me, because I thought that my speaking skills are not so good and also sometimes I didn't have enough time to think what I want to say. Besides this, I can't overcome my fear speaking in front of the audience.
Summing up the above-mentioned passages of self-assessments from the students' weblogs, it may be stated that problematic skills remain writing and speaking. However, students' perceptions of their achievements are positive, which is essential for improving language skills in the future.
conclusions
The hypothesis for the present study was the notion that students' difficulties depend on their chosen specialization. The findings show that the undergraduates of all three investigated specializations encounter the same difficulties but to a different degree. In other words, there are no significantly specific difficulties due to the complexity of professional vocabulary that students must learn. The ratings of Psychology, Social Work and Public Policy and Management students reveal higher mean values and wider range of Standard Deviations than reported by other researchers (Berman, Cheng, 2001 ). These results imply that Lithuanian learners are more positive than their foreign counterparts. Computations of Pearson's correlations coefficients demonstrate that there are some good correlational relationships within each specialization. According to Table  2 , good correlations are found for the statements 4, 5 and 6 for the Psychology sample of the respondents, and for the statements 2, 3, 4, 5, 6, 7 and 8 for the Social Work sample of the respondents. These computations imply that the obtained results are not due to chance and may be extended beyond these two samples. However, no good correlations are detected within the Public Policy and Management sample, which means that these findings are due to chance. Moreover, there are just a few reliable correlations between Psychology and Social Work samples. No correlations are found between PS versus PPM and SW versus PPM samples. The causes of absent correlations remain unsolved, so more research is needed to resolve this issue.
appendix. Questionnaire "The first Term at University" -Reading course book texts is 1) very difficult, 2) not difficult, 3) not sure, 4) easy, 5) very easy. -Writing definitions of ESP terms is 1) very difficult, 2) not difficult, 3) not sure, 4) easy, 5) very easy. -Listening to cassette or online recordings is 1) very difficult, 2) not difficult, 3) not sure, 4) easy, 5) very easy. -Doing online exercises (MC or Gap Fill) is 1) very difficult, 2) not difficult, 3) not sure, 4) easy, 5) very easy. -Taking part in discussions is 1) very difficult, 2) not difficult, 3) not sure, 4) easy, 5) very easy. -Speaking impromptu in front of the audience is 1) very difficult, 2) not difficult, 3) not sure, 4) easy, 5) very easy.
-Presenting short talks is 1) very difficult, 2) not difficult, 3) not sure, 4) easy, 5) very easy. -Making Power Point presentations is 1) very difficult, 2) not difficult, 3) not sure, 4) easy, 5) very easy. 
